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Abstract

The study examined the prevalence and nature ofibglbehaviour among secondary school students
in Nigeria. It also investigated the factors asated with bullying and its psychological consequesndhe study
adopted a survey design. A sample of 750 seconsiempol students was selected through stratifiediaan
sampling technique using sex, age and class levstrata from five randomly selected secondary aishia lle-
Ife, Osun State, Nigeria. Information was collechexin the students through the administration ofretrument
titted “Bullying Behaviour Questionnaire” (BBQ). Relts showed that the prevalence of bullying amtre
students was 67.2%. From this, 88.1% had beeredudind 33.1% were bullies. Many students (64.7%)deen
involved in relational bullying. Watching violentlris (57.5%) and retaliation for being bullied ihet past
(51.2%) were some of the factors associated witlyihg. The bullied students exhibited fear (63.6%)d
depression (58.1%).
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Introduction

Bullying among school children is certainly a verig phenomenon. Despite many strategies put in
places to curb it, the problem persists. Schopkizeived to be a place where students shouldséed and
secure but the opposite is the case. The realitigaisa significant number of students are theetaog the
bullying. Bullying though old is a widespread andrigwide problem. Most adults can remember incig@rfit
bullying in which they were either bullies or betii. In fact, until recently, the common perceptiad been
that bullying was a relatively harmless experietteg many children experience during their scheerg.
However, over the past two decades, an extensidy lob research has documented that bullying is a
potentially damaging form of violence among childrand youth. So, while bullying is not a new
phenomenon, what is new is the growing awarenesshililying has serious damaging effects for bsjlie
victims, schools and communities.

Consequently, concerns of parents, policymakedsicators and the public have escalated in
countries around the world with the rise in theortgd incidents of violence and the links that haeen
established between violence and bullying. In thestern world much attention has been devoted to
stemming the act of bullying but in Nigeria thig goes on in many schools unnoticed

Bullying has been defined variously by research&esording to Lumsden, bullying occurs when a
person willfully and repeatedly exercises powerr@mther with hostile or malicious intent. A widmge of
physical or verbal behaviours of an aggressiventisacial nature are encompassed by the term blitigse
include “insulting, teasing, abusing verbally arfggically, threatening, humiliating, harassing amobbing”
(Colvin et al, 1998). Bullying may also assume ssl@lirect form (sometimes known as “psychological
bullying”) such as gossiping, spreading rumours stmgchning or exclusion (O’Connell et al, 1999).

A broad definition of bullying as opined by Olwe{i993) is when a student is repeatedly exposed
to negative actions on the part of one or moreroghedents. These physical actions can take thasfaf
physical contact, verbal abuse or making facesrade gestures. Spreading rumours and excludingittien
from a group are also common forms of bullying. Sheegative actions are not necessarily provokettidoy
victim for such action to be regarded as bullyiag;imbalance in real or perceived power must ddsiveen
the victim and the person who victimizes him or (@oloroso, 2002). According to Schuster (19965 thi
power of imbalance and the fact that bullying bébars are repeated over time are what differentiate
bullying from other forms of aggressive behavideepler & Craig (2000) observed that bullying is thest
common form of violence. It is what drives the audt of violence, permitting the most powerful tavdoate
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the less powerful. These researchers were alsbeobpinion that bully starts out very young and l§nsa
push during kindergarten recess or some name gsilin

Nickel et al. (2005) also defined bullying as th@entional”, unprovoked abuse of power by one or
more children to inflict pain or cause distressatmther child on repeated occasions Bully is a grgwnd
significant problem in many schools around the dioitlis the experience among children of beingrget of
aggressive behaviour of other children who are siblings and not necessarily age mates (Hawker &
Boulton, 2000). Smith (1991) described the actrasirgprovoked attack that causes hurt of a psyciedbg
social or physical nature. According to Suton, &nditSwettenham (1999), bullying involves an intenal
hurtful action directed toward another person aispes, by one or more persons, and involves a @mpl
interplay of dominance and social status. Bullyingypically repetitive and involves a power imbala
between the bully and victim where the victim isble to defend himself from the bully (Rigby, 200This
definition agrees with the definition of LagerspeBjorqvist, Bert, & King, 1982) which showed thiztims
to be physically weaker.

Generally, bullying occurs when one or more pess@peatedly say or do hurtful things to another
who has problems defending himself or herself. @itmillying usually involves hitting, kicking or rkimg
insults, offensive and sneering comments or thré&peatedly teasing someone who clearly shows sifjn
distress are also recognized as bullying. Howemdirect bullying — the experience of being exclddem a
group of friends, being spoken ill of and beingvarged from making friends — can just be as painful

Crick, Nelson, Morale, Cullerton-Sen. Casas & Hian (2001) observed that three forms of
bullying exist: physical, verbal and relational.yBital bullying involves behaviours whereby thepsrator
might punch, hit and/ or steal money from the wictiVerbal bullying includes behaviour such as the
perpetrator making rude remarks and/ or name gattimvard a victim. Relational bullying also knows a
indirect bullying (Salivalli, Kaukiainen and Lagpedz, 1998) involves psychological harm and maiforh
of social system. This third type involves situaiovhere the perpetrator might spread rumours, diteck
and/ or exclude the victim from the peer group. Ttwens of bullying change with age throughout the
lifespan. The most common form of bullying accogdito Gadin & Hammarrstrom (2005) is verbal
harassment — like teasing and name calling. Thisistent with the findings of studies conductedstudents
in Norway (Due et al., 2005) and in England (Duelgt2009).

Most bullying takes place at the same grade leMelwever, many times older students bully
younger students. Although direct bullying is aajee problem among boys, a good deal of bullyigeda
place among girls. Bullying between girls, howeweyvplves less physical violence and can be mdfedit
to discover. Girls tend to use indirect and subtiethods of bullying, such as exclusion from a grofip
friends, backbiting, and manipulations of friengsh{Salivalli et al., 1998) Far more boys thansgiully,
and many girls are mostly bullied by boys, but bcdin be victims of bullying. Asamu (2006) opinedtth
good deal of bullying is carried out by older stuidetoward younger ones. The older students oftposed
the younger and weaker students to the act of ingllyMost bullying occurs on play ground or in the
classroom but these behaviours also occur in argjdand in the school hall. Although a substaptation
of students are bullied on the way to and fromdbkool. Bank (2000) observed that some childreraaire
more risk of becoming bullies and victims than othalthough this is in no way predetermined. peatals
on a combination of individual, family, peer, ammhsgol experiences. Among the characteristics déim at
greatest risk of bullying and victimization resdais have identified the following:

Olweus (1993) and Pepler & Craig (2000) observed tinose who bully tend to be disruptive and imipels
and are generally aggressive towards their pesashers, parents, and others. They tend to betimesand
easily provoked, contrary to general belief. Ac@ogdtio Olweus (1993) aggressive males who bullyrere
anxious and insecure under a tough exterior angl dioenot suffer from poor self esteem. Typicallyales
who bully have an aggressive personality combinild physical strength. They have little empathy tfogir
victims and show little or no remorse. Olweus fartbpined that those who bully may come from feesili
where there is lack of attention and warmth towthedchild, poor supervision, and use of physical aerbal
aggression. They also had often been bullied thesdéy adults and will continue bullying providdtere
are no consequences, the victim does not comptairiree peer group silently colludes.

Generally, students who get bullied can be reghafebeing passive or being submissive victims.
They are usually quiet, careful, sensitive, and stayt crying easily. They are unsure of themsedwrekhave
poor self confidence or negative self-image. THases in this group do not like to fight, and theg aften
physically weaker than their classmates, espediadi\bullies, and they have few or no friends
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The bullies on the other hand view violence manotirably than most students do. They are often
aggressive toward adults, both parents and teachieey have a marked need to dominate and supptiess
students, to assert themselves by means of foct¢hagats, and to get their own way. Boys in thizug are
often stronger than their peers and, in particutegir victims. They are often hot-tempered, impudsand
not very tolerant of obstacles and delays. They ifidifficult to fit in with rules. They appear tze tough and
show little sympathy toward students who are bdlkad they are good at talking their way out oficlift
situations.

A survey of more than 15,000 sixth through tentgraders at public and private schools in the U.S.
showed that 30% of the sample reported moderdi@guent involvement in bullying- as a bully, agietim
or both. Students in middle school grades 6 anep8rted grater frequency of bullying than did shiden
grades 9 and 10. According to a study publishethbyFree State University as reported by AfricanisZian
Action (2003), more than 32% of the learners shat tinother pupil had hit them in the past. Mostpe
said they were targeted by bullies in buses osstari the way to school, or in toilets and showerschool.
Others were bullied by teachers. According to tinelys 50% of teachers admitted physically bullythgir
students, 60% of the confessed that they wereyguiilacts of “sexual bullying” at least once a ntor®nly
5% of teachers and 16% of pupils interviewed atsdary schools believed that bullying was “not a
problem”.

Asamu (2006) found that 22.5% of the studentsssheied in Ibadan, Nigeria were below 15 years
of age; bullying behaviour was peculiar to juniecendary school (22.5%) and 21% of male studends ha
bullied other students. Various reports and studieCanada and abroad over the past decade have
consistently established that approximately 10-D6%hildren attending school are either bulliedulegy or
were initiators of bullying behaviour (Olweus, 199%epler et al; 2001). Research using the National
Longitudinal Study for Children and Youth found tthaa significant proportion of school-aged childrien
Canada were either bullies (14%) or victims (5%atéDfrom the United States, Australia, New Zealand,
Japan, Scandinavian countries, Ireland and Englaert quite similar to those reported in Canadiadiss.

In a survey by National Resource Centre for Safe8ls, Cox (2001) observed that 25% of Ontario
students in grades 7-12 had been bullied in thd 28000l year, while one in ten had seriously aereid
committing suicide. This is consistent with the UsBudies which estimated that up to 30% of America
children are regularly involved in bullying, eithas bullies, victims or both with a reported 15%nbe
severely traumatized or distressed by encountdbshwilies and 8% victimized.

Researchers’ observations of children on playgiloand in classrooms confirmed that bullying
occurs frequently: once every seven minutes onpthg ground and once every 25 minutes in the class.
(Craig & Pepler, 1997). Despite these numbersyimglbehaviour is rarely detected by teachers.

Direct bullying seems to increase through the elsary years, peak in middle/junior high school
years, and decline through the high school yeagsveier, while direct physical assault seems to e
with age, verbal abuse is reported to remain faidypstant. School size, racial composition, andakch
setting (rural, urban, suburban) do not seem talisgnguishing factors in predicting the occurrerafe
bullying. Boys engage in bullying behaviour and arims of bullies more frequently than girls. Beowho
are bullied show higher levels of insecurity, atyielepression, loneliness, physical and mentalpsyms
and low self-esteem bullying more frequently thanlsgBoys report more physical forms of bullyingjrls
tend to bully in indirect ways, such as gossipind axcluding (Craig & Pepler, 1997).

According to Olweus (1993) there are several comassumptions about the causes of bullying for
which there is no supporting evidence. They inclaldéms that bullying is a consequence of largs<iar
school sizes, or of the competition of grades tghosurface bullies. These views are no more aceuinzin
the stereotype that students who are fat, red dhainel wear glasses are particularly likely to bezmmtims
of bullying.

In reality, other factors are more important. @ertpersonality characteristics and typical reactio
patterns, combined with the level of physical sgtbror weakness in the case of boys, can helpp@aiexthe
development of bullying problems in individual stindis. At the same time, environmental influencaeshsas
teachers’ attitude, behaviour and supervisory negtiplay a crucial role in determining the extentvhich
these problems will manifest themselves in a ctassror a school. Also, parents who model aggressson
way of meeting their needs, or who use harsh oresggve methods of discipline are significantly entikely
to have children who engage in aggression or mglyTherefore, lack of attention and warmth towthrel
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child, modeling of aggressive behaviour at homel poor supervision of the child are all associatéith
bullying behaviour.

The parent-child relationship has also been shawnbe important. Children with positive
relationships with their parents are less likelyp#aticipate in bullying (Rigby, 1994). In other g, children
who are insecurely attached to their parents ane tilely to bully their peers. In the same veinhas also
been shown that children, who perceive their fasilio be less cohesive and less caring for eadr, e
also more likely to participate in school bullyi@owers, Smith & Binney, 1994). Generally speakitig
family background of children who bully others isacacterized by neglect, dominance, hostility, hacsh
punishment (Olweus, 1993; Rigby, 1994).

Lack of appropriate resources within schools $® @ssociated with higher levels of school bullying
Bullying often occurs when there is little or ngpswision, such as the school playground (Olwe@831
Pepler et al., 1997). Bullying often occurs wheerghis little or no supervision, such as on schulal/
ground. Bullying is also more likely to occur dwginmore competitive or aggressive activities, (Olsyeu
1993).

Bullying is pervasive and terribly harmful for bak, victims, schools and communities. The
consequences of bullying are far-reaching, randnogn lower attendance and student achievement to
increased violence and juvenile crime, and not aides it harm victims and perpetrators, it affabis
climate of schools, morale of teachers, and intlirecthe ability of all students to learn to thesb of their
abilities.

Studies have shown that those involved in proldnged serious bullying of others experience a
wide range of mental health, academic and soc@lems. Several longitudinal studies conducted twer
decades have recognized bullying behaviour in etéang school as precursor of violent behaviour simalwv
significant link between this behaviour and crinhiaetivity in adult life. Recent Canadian studiesnp to the
connection between bullying and sexual harassmehvi@lence in later year, (Craig & Pepler, 1997).

Victims often fear school and consider it an umdya@nd unsafe place. Drop out rates and
absenteeism are higher among victimized studerpedted bullying leads to anxiety, low self-esteang
depression — problems (Olweus, 1991; Pepler & C2060). Students who are targeted by bullies dftare
difficulty concentrating on their school work arteir academic performance tends to be “marginalotar”
(Ballard et al., 1999). Typically bullied studerfiéel anxious, and this anxiety may in turn prodaceariety
of physical or emotional ailments. The rates ofemltseism and drop out are higher among victimized
students than among their non — bullied peers. &lagisal. (2001) opined that youths who are bullied
generally show higher levels of insecurity, anxjetgpression, loneliness, unhappiness, physicahadal
symptoms and low self — esteem.

The impact of bullying extends well beyond thelypaind the victim, to the peer group, school and
community. Those who are not directly involved, o regularly witness bullying at school, suffesrh a
less secure learning environment, the fear thabtitlg may target them next and the knowledge tbathers
and other adults are either unable or unwillingtc@rbullies’ behaviour.

The psychological scars left by bullying often eredfor years. Evidence indicates that “feelings of
isolation and the loss of self-esteem that victaxgerience seem to last into adulthood”. (ClarkKigelica,
1997). Studies have also found a higher level girelssion and lower self-esteem among formerly duxhlli
individuals at age 23, even though as adults thretigidual were no more harassed socially isolateth a
control group (Nansel et al., 2001).

Generally, the findings on bullying indicated thoatllying is a physically harmful, psychologically
damaging and socially isolating aspect of a langmlver of children’s school experience. Studies &lad
highlighted that children who are bullied have ligkevels of stress, anxiety, depression and #lnaad an
increased tendency to suicide (Rigby, 1998; Ridi®01). The victims of bullying are two to three ¢isn
more likely to contemplate suicide than their pd&igby, 1998). Psychological well-being had bebaven
to suffer with bullying, while loneliness and alaion from peers is also linked with victimizatioviictims
are typically withdrawn and anxious, characterizgd tenseness, fears and worries. The anxiety and
depression associated with victims has also bakrdito lower immunity to iliness.

Studies showed that students who are often bukied to develop severe psycho-social adjustment
and emotional problems which may persist into dadtl (Olweus, 1993; Rigby, 1998; Kum-Pulainen,
Ruesaenen, & Puura, 2001). These research findilsgssuggest that many aspects of victimized advildr
lives may be affected. In a meta- analytic revidwross-sectional studies on peer victimization pagcho-

Uluslararasi Sosyal Ardirmalar Dergisi
The Journal of International Social Research
Volume 3/10 Winter 2010



502

social adjustment over a period of 20 years, HawkeBoulton (2000) concluded that students who are
victimized by peers suffer a variety of feelingspsfycho-social distress. They felt more anxiougprekesed,
lonely and worse about themselves than non-victims.

A study reported in the British Medical Journabsfed that children who are bullied suffered health
problems such as eating and sleep disorders, Hesglaod stomach aches (William et al., 1996).

Victims of bullying are not the only ones who adversely affected. Those who bully are more
likely to drop out of school, use drug and alcotad,well as engage in subsequent delinquent anmdneti
behaviour.

In Nigeria today, the attitudes of parents, edusaand policy makers toward bullying are changing
and it is no longer accepted as a part of a nocmiédhood experiences. Bullying is now consideredaaker
of serious or violent behaviour and information loow to effectively respond to bullying is not rdgdi
available. Of much concern is that thousands dficdn are afraid of going to school because ofitgaand
harassments. It is in the light of the above thatresearcher has decided to embark upon this stuatyler
to proffer solutions that might be of help to alllseholders of
Education in the country.

Resear ch Objectives

The objectives of this study areto
determine the prevalence of bullying behaviour agnegcondary school students;
investigate the nature of bullying among the sttslen
identify the factors associated with bullying beloav among the students;
determine the psychological consequences of bgllgmong the students; and
investigate the strategies the students are usingging with bullying.

agrwNE

Resear ch Questions

1. What is the prevalence of bullying behaviour amsagondary school students?
2. What is the nature of bullying behaviour amongstulents?
3. What are the factors associated with the bullyielgdviour among the students?
4, What are the psychological consequences of bullgmthe students?
5. What are the coping strategies the students ang tsiavoid bullying?
Resear ch Hypotheses
1. There is no significant sex difference in the les€linvolvement of the students in bullying
behaviour.
2. There is no significant age difference in the Hollybehaviour of the student.
3. There is no significant difference in the bullyibghaviour of the students in junior and senior

secondary school classes.

Method
The study adopted a survey research design. A saohgl50 secondary school students was selected

through stratified random technique using sex, aigg level of school (junior/senior) as strata fréwe
randomly selected secondary schools in lle-Ifeslfeis a town in Osun State in the Southwestero- ge
political zone of Nigeria. There are about 40 puillnd private secondary schools in this town dbeatime

of this study. Information was collected from #tadents through the administration of the insenntitled
“Bullying Behaviour . Questionnaire” (BBQ) adaptédm Asamu (2006) and Forero, Mclellan, Rissel &
Bauman (1999). Sections A and B of BBQ were fifsalb administered on the students to determineedho
who had been involved in bullying. After this adisimation, 504 students were found to have beealved

in bullying. The questionnaire was divided into sections. Section A of the instrument was on deapigc
variables. Section B consisted of items on the gdence of bullying behaviour among the students Th
following definitions were used for bullying behaur as used by Forero, Mclellan Rissel & Baumar99)9
“Bullying is when another student or group of stotdesays or does nasty and unpleasant things thexno
student. It is also bullying when a student is édaepeatedly in a way he or she doesn't like. iBigt not
bullying when two students about the same streggtrrel or fight. Students were asked to responsvto
questions: “Have you ever been bullied this terrad “How often have you taken part in bullying athe
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students this term?” Section C was made up of ilemhe nature of bullying engaged in by the stiglsach
as physical and emotional bullying. Section D cstesl of items on the factors associated with bugjysuch
as watching violent films, copying the aggressieddviour of parents and feeling older than othedestts.
Section E comprised of items on the consequencbsllying such as being fearful, loniless and degian.
Section F asked for the strategies the studentssamg in coping with bullying such as reportingfe school
authority /counselor and bullying the person bddie questionnaire was validated for use by theareker.
The test re-test reliability of the instrument V@84 which is significant at .05 level.

Results
The results of the research questions and hypedlees presented here.

Research Question 1. What is the prevalence of bullying behaviour ama@agondary school
students in Nigeria?

In order to answer this question, the informatawilected from the students on prevalence of
bullying behaviour was subjected to percentageyaiglThe results are presented in Table 1.

Table 1: Prevalence of Bullying

ltems N Students Involved Students not Total
in Bullying % Involved in
Bullying %
Students 750 67.2 (504) 32.8 (246) 100 (750)

From Table 1, the number of students who partiegpat the study was 750, out of which 67.2 (504)
had been involved in bullying behaviour.

An attempt was made to analyze the prevalencailbfibg based on the demographic variables of
sex, age and level in school. The results are ptedén Table 2.

Table 2: Prevalence of Bullying Behaviour basedemographic Variables

Demographic Variables Percentage of PrevalencailtyiBg Behaviour
Male 48.8 (246)

Female 51.2 (288)

10 — 15 Years of Age 57.1 (290)

16 — 29 Years of Age 42.5 (214)

Above 20 Years of Age 4 (2)

JSS Class 51.2 (258)

SSS Class 48.8 (246)

Table 2 shows that 48.8% (246) of the students weat involved in bullying were male while
51.2% (288) were female students. The prevalenceutifing behaviour was 57.1% (290) among the
students aged 10 — 15 years, 42.5% among 16 —&6 géage and .4% among the students who wereeabov
20 years of age. The JSS students who were invatvedlling were 51.2% (288) and the SSS studemiew
48.8% (246).

Further attempt was made to find out the prevaeaicstudents who had been bullied and those who
had bullied others. The results are presented leTa

Table 3: Prevalence of bullying behaviour

Iltems N Once/More % Never %
Students who had been bullied by other students 50488.1 (444) 11.9 (60)
Students who had bullied other students 504 3BI)(1 66.9 (337)

From Table 3, 88.1% (444) of the students had lbedired by other students while 11.9% (60) had

not. Also, 33.19% (167) had taken part in bullyaiger students and 66.9% (337) had not.
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Research Question 2: What is the nature of bullying behaviour amongghealents?

To answer this question, the information colledi®ain the students on the nature of bullying they
had been involved in was categorized into physieatbal and relational bullying and was subjected t
percentage analysis. The results are presenteabile 7.

Table 4: Nature of Bullying Behaviour among thedgtiots

Nature of Bullying % of Involvement % of Non-invament
Physical 46.5 (234) 53.5 (270)
Verbal 58.2 (293) 41.8 (211)
Relational 64.7 (326) 35.3 (178)

Table 4 shows that 46.5% of the students had takenin physical bullying and 53.5% had not;
58.2% had been involved in verbal bullying and 2d.Bad not. Also, 64.7% had taken part in relational

bullying while 35.3% had not.

Research Question 3: What are the factors associated with bullying b@ha among the students?
In order to answer this question, the responsabefstudents on the factors associated with the
bullying behaviour were subjected to percentagéyaisa The results are presented in Table 5.

Table 5: Factors Associated with Bullying Behaviour

No Iltems Agree % Disagree | Can't Say
% %

1 Being from a broken home 33.3 57.2 9.5

2. Being from a monogamous family 39.1 51.6 9,3

3. Being from a polygamous family 43.8 46.8 9.4

4, Copying parents’ aggressive behaviour 49.6 456 | 4.8

5. Watching violent films 57.5 36.9 5..6

6. Teachers’ poor classroom management 34.7 54.8 .5 10

7. Retaliation for being bullied in the past 51.2 1.4 7.3

8. Feeling older than others 50.2 43.1 6.7

9. Feeling stronger than others 48.2 45.8 6.0

From Table 5, 33.3% agreed that being from a brdkeme could be associated with bullying
behaviour, 57.2% disagreed with this and 9.5% cowtl say. Being from a monogamous home was
considered by 39.1% of the students to be assdoveta bullying behaviour, 51.6% disagreed withstaind
9.3% could not say; 43.8% of the students belieted being from a polygamous family could lead to
bullying while 46.8% disagreed and 9.4% could ragt \bout half 49.6% of the students agreed thayicg
parents’ aggressive behaviour could be responfibleullying among the students, 45.6% did not agréth
this and 4.8% could not say. Watching violent filmas considered as a factor associated with bgllyin
behaviour by 57.5%, 36.9% did not agree with tmd &.6% could not say. Also from the table, 34.7%
agreed that teachers’ poor classroom managemeltd beuresponsible for bullying behaviour while 54.8
did not agree with this and 10.5% could not saye $tudents who agreed that retaliation for beirlgelou
could be responsible for bullied were 51.2%, 41di#lonot agree with this and 7.3% could not saytharr
50.2% of the students agreed that feeling oldan tthers could lead to bullying while 43.1% did agree
with this and 6.7% could not say. Feeling strorthan others was considered to be associated wikyirig
behaviour by 48.2%, 45.8% did not agree with thid 6.0% could not say.

Research Question 4: What are thepsychological consequences of bullgmthe students?
In order to answer this question, the responsegkeo$tudents on the consequences of bullying were
analyzed using simple percentages. The resultsrasented in Table 6.
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Table 6: Consequences of Bullying

505

ltems % Items %
Being: 63.6 Not fearful 36.4
1. fearful
2. lonely 55.2 Not lonely 44.8
3. happy 27.6 Unhappy 72.4
4, depressed 58.1 Not depressed 41.9
5. confident 41.1 Not Confident 58.9

From Table 6, 63.6% of the students were fearfid 86.4% were not fearful after the act of
bullying; 52.2% were feeling lonely while 44.8% werot feeling lonely. Also, 27.6% were happy andi¥2
were not happy; 58.1% were depressed and 41.9% weerdepressed. Further, 41.1% were confident while
58.9% were not confident.

Resear ch Question 5: What are the coping strategies the students &mg tesdeal with bullying?

In order to answer this question, the informatofiected from the students on the coping stragegie
they were using in coping with bullying was subgetto percentage analysis. The results are preséente
table 7.

Table 7: Strategies for Coping with Bullying
Iltems %

1. | Reporting to school authority/counselor 81.1
2. | Bullying the person back 18.3
3. | Running away from school for many days 6.3

4. | Telling their parents 64.7
5. | Avoiding the person 52.4

Table 7 shows that 81.1% of the bullied studeiis been reporting to school authority/counselor
the act of bullying perpetrated on them. The stpatesed by 18.3% of the students was bullying thiéds
back. Running away from school for many days wasrategy used by 6.3% of the students. Tellingrthei
parents was done by 64.7% and 52.4% of the studegeged in avoiding the bullies.

Research Hypothesis 1. There is no significant sex difference in the Yialj behaviour of the
students.

In order to test this hypothesis, the informatofiected from the students on the bullying behawio
of the students and their sex was analyzed udiesf statistic. The results are presented in Téble

Table 8: Sex Difference in Bullying Behaviour oétBtudents
Sex N X Sd Df t P
Male 246 28.504 3.230 503 198.148 <.05
Female 258 30.016 3.217

From Table 8, male students are 246 in number whiefemale students are 258. The mean for the male
student is 3.230 while that of female is 30.016e Thvalue is 198.148 which is significant at .0OBele This
shows that there is a significant difference intthllying behaviour of the students.

Resear ch Hypothesis 2: There is no significant age difference in the yaat) behaviour of the student.

In order to test this hypothesis, the informatomtiected from the students on the age and bullying
behaviour was analyzed using One Way Analysis afaviae (ANOVA). The results are presented in Table
9.
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Table 9: Age difference in the Bullying Behaviolitloe Students

Items Sum of Squares df Mean Squares F P
Between Groups 52,517 2 26.259 2.554 > .0b
Within Groups 5151.256 501 10.282

Total 5203.873 503

Table 9 shows that the sum of squares and meamesjfor between groups are 52.517 and 26.259
respectively while those of within groups are 5256.and 10.282 respectively. The F value is 2.5bihwis
not significant at .05 level. These results indictitat there is no significant age difference ia tullying
behaviour of the students.

Research Hypothesis 3: There is no significant difference in the bullyibghaviour of the students
in junior and senior secondary schools classes.

To test this hypothesis, the information collectexnn the students on bullying behaviour and class
was analyzed using t test statistic. The resuipegsented in Table 10.

Table 10: Class Difference in Bullying Behaviourtioé Students

Class N X SD Df t P
JSS 258 30.016 3.217 503 -194.681 < .05
SSS 246 38.528 3.290

From Table 9, the students in JSS classes aravBi8 those in SSS classes are 246. The means for
the two groups are 30.016 and 28.528 respectivalystandard deviations are 3.217 and 3.290 respécti
The t value is -194.681 which is significant at 188el. The results show that there is a signifiazgative
difference in the bullying behaviour of the studeint JSS and SSS classes.

Discussion

The findings of this study show that bullying beioair is prevalent among secondary school
students in Nigeria A well over half of the studewtho participated in this study had either bulliedeing
bullied. Contrary to the general belief, femaledstuts were more involved in bullying than their enal
counterparts. This is a unique finding unlike tirdiihgs of researchers on bullying that male sttslget
involved in bullying more than girls. The truth albahis is that girls get involved in indirect oglation
bullying and it can be more difficult to discov@here is a lot of this going on in Nigerian schodlkis type
of bullying involves excluding others from a grogpreading rumours and backbiting (Salivali el.8p6).

Younger students also took part in bullying morantihe older students. This is another finding
unigue to this study. Many studies conducted ingast had shown that older students bullied maxe the
younger ones (Olweus, 1993; Asamu, 2006). A stuahdacted by Asamu (2006) found that older students
bullied the younger ones. As a result the studenksSS classes bullied more than the studentseir66S
classes because they are younger.

From the test of hypotheses, there also existwgrdficant difference in bullying behaviour of real
and female students. This means that the typesllyirp the male students get involved in are défa from
that of girls. Past studies had also shown thaerballying tends to be physical while that of feenid
relational or indirect (Salivalli et al., 1998).Rale students get involved in less physical vicéerThey tend
to use subtle method like spreding rumours and podations and manipulations of friendship while saan
be involved in hitting and kicking.

There existed no significant difference in bullyibghaviour of the students according to their age.
Though in this study, younger students bullied mitve older ones, it is still possible that the typod
bullying the younger and the older students geslired in were similar. This might have accountedtfe
no significant difference we have in the bullyirghlviour of the students according to their age.

There was a difference in the bullying behaviolithe students according to their classes. Junior
students had been found to get more involved ityimgl than those in senior classes. This resuhds
surprising; it is possible that these younger sttslare still suffering from carry-over effect fratementary
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schools’ ways of life and behaviour. This may mékem to bully more than the older ones. The olderso
might have started to drop this behaviour.

Some factors were foundto be associated with imgllpehaviour. Watching violent films was the
most serious factor that was associated with mgdlyiehaviour by these students. The result is eggesince
many ills have been associated with watching vioféms. The stakeholders in education have alsenbe
against watching of violent films on the televisiand the internet because of their negative infleesn the
behaviour of children and adolescents who watcmthehas also been found to be the major sourceasfy
anti social behaviour in many societies today.

Another serious factor was retaliation, it was dagdid that many students bully because they want to
retaliate for being bullied in the past. This ma&yds a result of bitterness and bitterness mayttesel/enge.

Copying parents’ aggressive behaviour could alsadl ® bullying. Parents’ aggressive behaviour
can be copied by the children. The children whaa®emts are aggressive are likely to become aggeessi
later years. This finding supports that of Olwel893).

Another factor that was highlighted by more thaif bf the students was feeling older than othiers.
is possible that if there is a wide gap in the afgéne students in the same class, it is moreylikeht the older
students will bully those who are young. The oldardents may feel the younger students are rude and
disrespectful while the younger ones may be teatfiegolder one because they are in the same class.
Consequently, the older students may bully thesmg@nes to force them to respect them.

The findings further indicated the consequencesudif/ing. Many of the students who participated
in the study were unhappy. These unhappy studentkl de those that were bullied and those that were
happy could be those that that bullied others heg tvere happy doing so. Other consequences exthibit
the students were fear, loneliness, depressioteakdf confidence. These findings are in line vifibse of
Hawker & Boulton (2000). They also found that studewho are bullied suffered from anxiety, lonetise
and depression.

In order for the bullied students not to contirtaebe bullied, they adopted some strategies which
they were using in coping with being bullied. Thop tthree strategies being used by the students were
reporting to the school authority/counselor, tegjltheir parents and avoiding the person.

Recommendations
As one of the most persistent and destructive foomaggression in the continuum of violence,
bullying deserves the attention of everyone. Ratduaind preventing bullying requires the joint effaof the
policymakers, administrators of schools, teachstsdents, parents and community members. Thus, for
bullying to be reduced to its barest minimum lettad, following recommendations are made.
- The schools and home should work collaborativelyirtstill good values in their
children/students
- The parents should model positive behaviours tio ttédren
- The teachers should have skills and knowledgéassooom management and control. As a
result, a student friendly environment should hald@ished in the classroom
- There should be school-wide education, traininglauitying prevention programmes
- The schools should provide counseling and supporstiidents at risk of being involved in
bullying
- Students who bully often need intensive supporintgrvention, so it is important for
schools and social service agencies to work togethe
- The parents and teachers must recognize the dafiggolent films and discourage their
children/students from watching them.
Conclusion
Bullying is a global problem and it can be foundevery school all over the world. It is too often
seen a way of life for young people in any soci&ghen nothing is done about bullying, it has adbt
negative consequences on the children. The chilsinéfier torments and harassments. It can causéolifg
damage to the bullied and the bullies. If a scHaité to deal with bullying, it can endanger théesa of all
the students and teachers. Consequently, bullyingld be seen as the responsibility of everyonkidiicg
the government, educators, policymakers, policegrga, community organizations, religious orgariwrest
and students themselves.
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